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It isimpossibleto ignaetheinaeasing violent and anti-sodal behaviour among
students in moden sodetiesin general. During the 19908in New Zealand, schools
experienced doubk therate of sugpensonsand expulsons(Drewery, 2004. In 1999,The
Nationd Crime Prevention of Audralia (as cited in Morrison, 2002 identified bullying as
amagjor problem in schools and factor assodated with crimind behaviour. In thelate
19808 oneeementary school in Chicago reported that fights and putdownswere
common among students (Lickong 1997).

In ther attempts to make schools places where al students can learn in safe and caring
environments, many educators have suppoted theimplementation of a variety of
initiatives. Teachers are frequently asked to effect programs tha target classroom
discipline and behavioural issues. Some Canadian and American school districts, for
example, have adopted zero tolerance discipline pdicies, which require the sugpenson or
expulsion of students who violate school rules, nomatter how minor (Richart, Brooks&
Soler, 2003. Others have implemented anti-bullying programs.

TheLangley School Digtrict, like many others, islooking for creative ways to make
schools safe. Believing tha theretributive approach to disciplineis naot the best way to
hdp students deal with conflict, a program known as Restorative Action has been
introducd in some intermediate and seconday classrooms. This program incorporates
the prindples and philosophy of Restorative Judice. At present, however, Restorative
Action has not been introduced into the primary grades as a means of teaching younge
students sodal skills such as respect, honesty, and accountbility.

We undestand that the movement to the use of restorative practices with early
primary students may require a philosophical shift by parents, teachers, and school
communities. Longstanding notionsof retributive jugice may influence the acceptance
and undestanding of Restorative Action practices. Moreover, different cultures and
religionsmay address harm and restore relationshipsin different ways. It isimportant,
therefore, to examinewhat factors would allow for the successful implementation of
Restorative Action.The purpose of this study wasto first see what theliterature says
aboutearly intervention programs and parent and teacher involvement in educationd
reform. It then examined thereceptivity of Langley teachers and parentsto the
implementation of Restorative Actionin theearly primary years.

Theliterature review on early intervention programs provides an undestanding of
how these programs affect student behaviour. Theliterature shows tha early intervention
in elementary school can have greater effect on both eductiond outcomes and risk
behaviours than ddayed intervention Earlier and continued interventionin the
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elementary grades can hdp put children on a postive developmental course. Furthe'more,
since children spend mog of therr time with parents, siblings teachers, and peers, an
intervention program has to target the modification of these relationships Orhe most
convenient way to access a child® universe of teacher and peer relationshipsis to work
directly in the school and home settingswith al childrenQ(Reid & Eddy, 2002 p. 223).

We condudethat intervention programs improve student behaviour and work more
effectively when they are implemented in the early primary years with the suppot of both
parents and teachers.

Districts may consider using Restorative Action in various ways such as:

¥ Explore waysto introdue and suppot theuse of the prindples of Restorative
Actionin theearly primary grades

¥ Congde waysto imbed Restorative Actioninitiatives into pre-existing early
childhoodprograms such as PAL S (Parents as Literacy Suppoters) and Ready
Set Learn

Our study was guided by three questions:

¥ What factors affect parental involvement and participation in early
intervention programs?

¥ What factors affect teacher willingness to implement a new program?

¥ Does receptivity to Restorative Action inform its implementation?

Research Methods

This pgoe is based on research completed for agraduaing pgper by theauthors
(Amsing, Giovani & Rempd, 2006) We conduded our study with parents and teachers
of Kindegarten to Grade 2 students at two elementary schools in the Langley School
District. A mixed methodsapproach usng quantitative and quditative data was used to
obtain information, as shown in Table 1. Quantitative data, collected throughparent and
teacher surveys, alowed the authorsto gaher alot of informationin a short amountof
time. Since quantitative research methodswould not fully capture therichness and
complexity of ther research and guiding questions(Hittleman & Simon, 20@) the
authors of this study also conduded follow-up interviews with willing parents and
teachers. These interviews enabled usto identify whether the paticipants fully
undestood and suppoted theimplementation and use of Restorative Action in schools.

Table 1: Breakdown of Data Sources

Study Participants Quantitative Data Qualitative Data
Parents Surveys Interviews
(34intotal) (8intotal)
Teachers Surveys Interviews
(7 intotal) (3intotal)




Results, Conclusions, and Recommendations

Althoughthefindingsin this study indicate tha parent and teacher receptivity to the
implementation of Restorative Actionin the early primary yearsis high, factors were
identified which we bdieve mug be addressed by the Langley School District to ensure
successful implementation.

1. What factors affect parental involvement and participation in early intervention
programs?

All parents we surveyed and interviewed overwhdmingly suppoted thar child@
school usng Restorative Action. Furthemore, afull 97% of them bdieved tha teaching
early primary students restorative prind ples would improve children® behaviour.
Moreover, the parents and authors in theliterature? and parents participantsin this study,
identified the need for training in disciplinetechniques, close communication between
home and school, and oppotunities to establish parent networks to encourage dialoguein
orde for parents to suppot what thar children are being taughtin school. As shown in
Figure 1, 33 out of 34 (97%) of the parents surveyed agreed or agreed strongly that they
would use Restorative Action prindplesin ther homesif given thetimeto learn and the
resources with which to teach thar children. There were norespondents who said
otherwise.

Figure 1: Parental Home Support for Restorative Action

Responses to statement: Given the time to learn and the resources
with which to teach Restorative Action, I would use it in my home.
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Parent participants also identified conflicting schedules with work and family anda
lack of interest onthe parts of some parentsin theuse of restorative prindples as bariers
to suppoting theimplementation of Restorative Action. Six of thethirty-four parents
(18%) who returned surveys said they would not be interested in attending workshops
Parent interview suggestionsto increase involvement in theimplementation of a
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Restorative Action program induded, Qhere could be discussionsduring parent-
interviews,Oand Ga short seminar should be added to PAC meetingsO

We conduddl that parents want more detailed information, readily available resources,
and the oppotunity to dialogueaboutand betrained in theuse of the prindples of
Restorative Action. Thedaa gahered from the surveys and the comments made during
theinterviews, however, led usto bdieve tha for some parents having thetime to attend
workshopsmay bedifficult. Taking into congderation tha theliterature and the parents
interviewed during this study identified tha usngthe prindples of Restorative Action
may require a philosophical shift tha individuds may bereluctant to or cannotmake, we
undestand tha some parents may not suppot theuse of Restorative Actionin the early
primary years.

Recommendations for Langley and Other Districts Regarding Restorative Action
and Parents

¥ In patnership with DPAC and elementary PACQ, plan and sponsr
information meetingsand workshopsin order to provide parents with
oppotunities to learn and receive training in Restorative Action

¥ Hirepersonnd trained in Restorative Actionto develop readily available and
easly accessible resources for parents

¥ Explore ways to enhance communication about Restorative Action initiatives

¥ Plan training and workshop sessionsto fit parent work schedules. To reach
those parent who prefer notto attend workshopsat their children® school due
to schedule conflicts, expand the present Langley District Internet link to
Restorative Action

¥ Allowtimefor thos trained in Restorative Action to explore ways to reach
those stakeholders whose philosophical bdiefs aboutjugice may differ

2. What factors affect teacher willingness to implement a new Restorative Action
program?

Like parents, teachers were receptive to theimplementation of a Restorative Action
program with early primary students. All teachers surveyed and interviewed bdieved tha
it was important to teach youngchildren the prindples of Restorative Action, that
restorative practices suit ther teaching styles, and tha such a program would improve
student behaviour. Teacher participants identified several factors tha may prevent the
implementation of a new program like Restorative Action. These induded: lack of time
required to learn, plan, implement, and reflect onthereform, teacher buy-in, and
resources with which to teach.

Five of the seven teachers surveyed agreed tha if given thetimeto learn and the
resources with which to teach Restorative Action, they would implement it into thar
program. (Ready-made programs,OQvisuds for the classroom Oand Qeacher manudsO
were specific resources mentioned by teacher interviewees. All teacher participants aso
wanted release time to work in grade groupsto plan and implement the prindples of




Restorative Action. Astheliterature review stated, teachers need to begiven time to
learn, plan, and implement anew initiative (Lee, 2000; Waugh & Godfrey, 1993.

During theinterviews, teachers were apprehensve aboutfitting yet another program
into the existing curriculum. They expressed concernstha a Restorative Action program
would become another GaxtraOthing tha would take them away from ther teaching. We
foundinterview comments to suppott Ableser@ view (2003)that teachers feel pressured
and overwhdmed when new programs are added to already overcrowded schedules.

We condudetha having ready-maderesources and release time to learn and to
collaborate are required in order for teachers to implement a Restorative Action program.
Andysis of thedaa collected from teacher surveys and interviews led the authors to
suggest, however, tha asking some teachers to implement another new program, no
matter how valuable, would bedifficult, given they aready feel overwhdmed with
curriculum demands We further bdieve tha teachers may beless receptive to the
implementation of Restorative Actionin theearly primary yearsif it is perceived to bea
top-down decision.

Recommendations for Langley and Other Districts Regarding Restorative Action
and Teachers

¥ Findinnovdive waysto provideteachers time to learn about Restorative Action
and time to collaborate and plan with colleagues for its implementation

¥ Hirepersonnd trained in Restorative Actionto create lesson plansand visud
aidesfor teachers

¥ Continueand expand patnership with Community Judice Initiatives (CJl) to hdp
suppot teachers with implementation of Restorative Action

¥ Congde embedding Restorative Action initiatives within already existing
programs and initiatives (e.g., Soda Responsbility Gods)

¥ Explore waysto introduce and educate Langley teachers and suppot staff about
Restorative Action

3. Does receptivity to Restorative Action inform its implementation?

Waughand Godfrey (1993 state tha studying receptivity to system-wide changes
enables educationd decision makersto better plan for effective implementation. In this
study, parent and teacher survey respondents and interviewees overwhdmingly suppoted
thar schools starting to use Restorative Action. Despite ther feelingsthat it was
important for early primary children betaughtthe prinaples of Restorative Action and
tha such a program could improve student behaviour, they identified factors that could
hinde its successful implementation in school and at home. We condudetha testing the
receptivity of Restorative Action practicesin theearly primary yearsis avauable process
tha gives parents and teachers the oppatunity to ask questionsand share ther
knowledgeand thoughs on the subject. Theinformation ganed during receptivity testing
may guideimplementation.




Recommendation for Langley and Other School Districts Regarding Receptivity
Testing to the Implementation of Restorative Action

¥ Following District spornsored workshopsand seminars, distribute surveysto
check thereceptivity of paents and teachers to the use and implementation of
Restorative Action

¥ Condud interviews with willing participants, who complete surveys, to gaher
greater indghtregarding the implementation of Restorative Action

Capstone

Asresearchers, we bdieve tha, despite its limitations theimplementation of
Restorative Actionin theearly primary yearsisimportant asit isoneway for students to:
fedl safe, respected, and cared for in school. As Prindpd David Piperato states (as cited
in Mirsky, 2003, Ohen students feel goodand safe and have solid relationshipswith
teachers, ther academic performance improves.ORestorative Action can foser a strong
sense of community as well as a strongsense of safety. With parents, teachers and the
community working togeher students may learn life longsoaal skillstha will hdp them
respectfully resolve future conflicts with others. Restorative Action, implemented early
and over time, may hdp to make a better sodety, which iswhy it isimportant to
persevere with anew Qnind setQ
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